EDIT4L Design Cycle

The steps in the design cycle were originally set out by the project members, then refined through reference with the discussion groups at the meeting of the focused discussion group, OUCS, 23rd August 2007. (The Focus Group report is available from the website).
Conception is the stage at which a module is conceived by a member of academic staff based on his/her research, or by university strategy or employers’ needs and at which questions such as “how does your concept fit within departmental and institutional constraints, meet with requirements such as accreditation, and match to your learner group?” are asked. The participants disagreed strongly about the stakeholders at this conceptual stage. Some saw local employers or university strategies as paramount, others thought that individual academics were the originators.

Analysis is the process by which the original idea is checked against resources, staffing, coherence with other provision, etc. Analysis and re-conceptualisation is a reiteration that may be repeated many times.

Programme design is also decided at the departmental level and it is after this stage that the responsibility is usually passed on to the person who will deliver the teaching. The transition between programme design and session design was therefore also seen as a possible boundary between one tool and the next, data from one being exported to the other. 

Session design, Content and Production are all steps through which the individual lecturer goes through before the teaching session, Delivery is the point at which the students see the materials. A session design will be quite different from the version a student sees, one would normally withhold the information about pedagogical rationales etc. but having software that can simply convert a learning design into something that can be delivered in a classroom was seen by participants as a valuable feature of online toolkits.

Evaluation refers to the means by which evaluation data is captured, from personal reflection on the event or institutionally driven performance indicators. Participants felt it was very important that this data should be captured in a form that can be usefully fed back into the design cycle.

The tables below were evolved out of discussions at the EDIT4L focus group. 

Design cycle and scope of tools

In all  the tables below, a grey-shaded cell indicates that the tool provides some support for the activity; a dark-shaded cell means the tool fully-supports that activity.
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Description of scope of the tools
	General
	All tools have the constraint that they need to be available. LAMS is the only tool which can be accessed through other providers, the others being in development phases. 

	DPT
	DPT is a design tool, allowing for specification of tasks and content, but not for content building, or delivery.

	LAMS
	LAMS doesn’t have the analysis and evaluation parameters built in. Activity sequences design and implementation can be tailored, to some degree, to fit with institutional requirements. 

LAMS(1) doesn’t have a specific design tool embedded, where as this is included in LAMS(2), but is currently only viable for use within LAMS(2)

	LP
	Can be used to check some parameters, like course/module length, against institutional requirements. Learning outcomes may be included but there is no guidance for their development within PP. Information on delivery can be recorded but PP does not attempt to provide a delivery environment. PP can be used to inform the 3 phases of content, production and delivery. Once all the relevant information is entered then PP can be used to provide cross- checks of the scope of information present, but not for evaluation of effectiveness of the process based on other indicators, such as the results of summative evaluation.     

	Phoebe
	With its free-text entry Phoebe can be used to enter any kind of information, but is intended for population of fields under pre-set categories. Phoebe is largely concerned with design, but allows for post delivery reflection, and provides access to learning resources and examples/case studies. Phoebe can help with content, but is not designed for content development or delivery..


Analyses of user groups against design cycle, comment on potentially relevant tools
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Description of User Groups

Administrators/ Management

Primary interest is that developments are fulfilling requirements, are on track to deliver on time, and that the results are of the required quality.  Within the focus group there was much concern expressed about the potential for management to use the PP as a monitoring tool, and information being used against members of staff.

Practitioners/ Academics

There was some discussion in the focus group about the role of academics as designers, developers, and in content selection and production. Models vary widely between institutions, even between schools, but increasingly pedagogic specialists have a role in advising on approaches which can be used, especially where elearning is being used. Few institutions (in the UK) have individuals dedicated to development of learning modules, although development of specialist resources, such as animations or video production, may be commissioned. Academics are responsible for delivery, but where there is significant use of technology technical support staff may be involved.   

Designers/ Developers

Within HE it is mainly academic staff who design their learning and teaching process and produce or collate the required resources. They would also collect evaluation information, usually in the form of student course evaluation questionnaires, and simple analysis of the results of formative and summative assessments.   

Technical support

Outside of the specialist developments discussed, they are usually involved in assuring the technology being used is operational and available, and therefore should be consulted at the analysis and design stages, and on any content delivery issues.  

Students

In many learning and teaching interventions students are on the receiving side of the process, so are not involved in the design and content aspects. Some more recent approaches to learning and teaching involve the students in the design of their learning. In their role as consumers students are increasingly concerned about the quality of the teaching they are receiving, and that the results from evaluations (e.g. course feedback questionnaires) are fed back into the development and review cycle.   
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